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At the end of this unit you should be able to:

· Understand your role in enabling the Governing Body to fulfil its strategic role in school improvement

· Recognise the importance of shared values and vision 

· Assess your own Governing Body’s strategic effectiveness

· Identify ways in which you can support the Governing Body’s involvement in school improvement planning

· Identify appropriate sources of information to help your Governing Body understand strengths and weaknesses and make strategic decisions

· Identify ways in which the Governing Body can ensure it makes strategic use of resources

‘Remember jigsaw puzzles: they’re much easier when you can see the whole picture first.’

Dryden and Vos
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Foreword to Units 4 and 5


The first three Units in this programme have explored the role played by the Chair of a school governing body.  The emphasis has been on the contribution a Chair can make to the development of relationships and ways of working in order to: 

· Promote an effective partnership between the Governing Body and the school leadership team, particularly the Headteacher

· Lead the Governing Body more effectively in the conduct of its business

Having explored the Chair’s role in creating the climate for partnership working, Units Four and Five seek to identify where the Chair can support the Governing Body in carrying out its three main roles.  These roles are:

· Providing a strategic direction for the work of the school

· Challenging, supporting, monitoring and evaluating the effectiveness of the school (the critical friend role)

· Holding the school to account for the standards achieved and the quality of education and being accountable to stakeholders 

The Governing Body works in partnership with the headteacher and the school leadership team to shape the vision and aims for the school and develop overall strategies, plans and policies to achieve them.  The Governing Body should also be involved in monitoring and evaluation in order to understand how well these strategies have been implemented, and the impact they are having on pupil achievement.  In the school improvement cycle (illustrated on page 10) we see some of the questions the Governing Body asks of the school and of itself when carrying out these roles.   

The process of school improvement is called a cycle with good reason.  The planning, evidence gathering and decision-making are part of a continuous process and there are overlapping starting and finishing points for different aspects of school management and improvement.   It is not possible to completely separate the Governing Body’s contribution to strategic planning from its accountability role.  Both these aspects of the role are played out alongside each other and the critical friend role continually informs the interactions between the Governing Body and the school leadership team.  The Governing Body is itself accountable to its stakeholders both for the work within the school and for the way in which the Governing Body has contributed to school improvement.

In order to create manageable study units, we have focused Unit 4 on aspects of strategy and Unit 5 on aspects of accountability, but it is important to recognize that they are closely related activities.

The responsibilities of the Governing Body are laid down by statute as described in the Guide to the Law and are dealt with in detail in the National Development Programme for New Governors.    Our purpose in exploring them in this training for Chairs is to assist you in developing an overview of the effectiveness of your Governing Body.  In this way you might deepen your awareness of ways in which the Chair helps to create the climate in which the Governing Body challenges and supports the school and where the Chair can enable and support the role of the Governing Body.   

When working on your own on Units 4 and 5, bear in mind that the roles and responsibilities of the Governing Body being described are corporate roles and responsibilities.  In other words, the Governing Body acts collectively and makes collective decisions and no one governor, not even the Chair, has greater responsibilities and accountability than any other governor.  Almost all the areas of work we refer to in Units 4 and 5 are the responsibility of the whole Governing Body, but we have tried to emphasise how the Chair can support more effective working.  There are a number of activities and ideas in these Units which you could share with the Headteacher and other governors as part of your role in supporting improvement.

1. 
The Governing Body’s role in
    
school improvement


1.1 
The Governing Body and school improvement

The Governing Body focuses its work on promoting high standards of educational achievement but acting strategically – spending its limited time on things that will contribute most to school improvement.

An effective Chair works to create a climate in which the Governing Body is able to think and take decisions at a strategic level. He/she does this by:

· Understanding how the improvement cycle works in the school

· Seeing the big picture (including school, local and national priorities)

· Identifying appropriate opportunities for governors to make a contribution to the improvement cycle

· Building an effective partnership between the Governing Body and the Headteacher and school leadership team

· Planning the annual programme of work to ensure that the Governing Body takes advantage of opportunities it has identified

1.2     The five stage cycle of school improvement

The school improvement cycle on the next page has been annotated to show the sort of questions a Governing Body will need to ask if it is to make a strategic contribution to school effectiveness. Governors should be involved at all stages of the cycle, although the degree of involvement will vary from school to school.

The School Improvement Cycle

The Governing Body’s Role

1.3
Consider each of the five stages and think about how it works in your school. 

Stage 1: How well are we doing?

To start the process, Headteachers and Governing Bodies need evidence to establish how well the school is doing in the context of the school’s values and vision, and what it is trying to achieve. Looking objectively at current performance is an essential first step towards improvement.   A key focus of the review is pupil achievement, which is why it is at the centre of the cycle. However there are many other factors which influence a school’s overall performance, for example pupil self-esteem, staff morale, partnership with parents, and the quality of the learning environment.   It is important to identify those that are most relevant to your school.

Stage 2: How do we compare with similar schools?

By comparing current and previous levels of pupil attainment with those of similar schools, and considering overall trends, Governing Bodies and Headteachers can judge the school’s performance and understand where its strengths and weaknesses lie.
Stage 3: What more should we aim to achieve this year?

Once it has sound information on which to base its decisions, the Governing Body can set realistic and challenging targets for improvement.

Stage 4: What must we do to make it happen?

A school needs strategies to ensure that its overarching aims and specific targets will be achieved. These are usually set out in the School Improvement (or Development) Plan

Stage 5: Taking action and reviewing progress

Once the plan is in place, all concerned must take determined action to implement it. Actions must then be monitored and evaluated in terms of the impact on pupil performance.

               

           Questions to consider:

           Do you understand how the improvement cycle works in your  

           school?

Does the Governing Body plan its work to fit in with the improvement cycle?

Have you talked to your Headteacher about how the Governing Body plans its work and whether the school leadership team finds it helpful?


Activity 1: The Governing Body’s Role in School Improvement


The following checklist outlines ways in which the Governing Body should be involved in school improvement.  

Are there any areas where you think the involvement of your Governing Body could be improved that you could discuss with the Headteacher and fellow governors?

What actions do you need to take as Chair?
· Developing and sharing the values and vision

· Taking the views of stakeholders into account

· Evaluating evidence on how well the school is doing

· Seeking information from a variety of sources

· Agreeing targets for improvement

· Planning to achieve improvement

· Ensuring that deployment of staffing and resources match the school’s priorities

· Reviewing progress and evaluating outcomes

· Demonstrating accountability to stakeholders for their decisions
2.
Developing shared values



2.1 
The difference between values and vision 

It may be helpful to clarify the differences between values, vision and aims. 

Values are the core beliefs that underpin the way people think and act. All the stakeholders in a school will not share identical values, so it is important to discuss and identify values that everyone can subscribe to. 

The vision will then be influenced by those agreed values and should provide the basis for a coherent set of aims and policies.

2.2 Sharing values


Here is an example of a set of shared values developed by one school:


 In the booklet Making it Better: Improving School Governance, Ofsted 2001, Ref. HMI 281, Ofsted suggests that where they make a difference, Governing Bodies are clear about the aims of the school, and the values they wish to promote.

  


Look at the statements about values in your own school’s prospectus

 or other documents and consider the following questions:

How did we arrive at these statements?

Does everyone in the school share the published values?

What could we do to ensure they are shared?

2.3
Do you think that any important values are missing from the statements in your school documents?  Are there shared values which seem to drive the way in which the school works which are not written down?  Would it be helpful if they were? 

2.4
If you think a review of the shared values in the school would help the Governing Body and the staff in working towards the same goals, the following prompts may provide the basis for a discussion.



Where and how have we made it clear that our work is based on values such as these?

	· High expectations of all

· Independent learners

· Imagination

· Challenge

· Enjoyment

· Positive reinforcement

· Pride in achievement

· Added value

· Participation

· Equality of opportunity

· Fair treatment for all

· Empowerment at every level

· Lifelong learning

· Celebrating ethnic and cultural diversity 

· Consistency

· Financial enterprise

· Value for money
	· Mutual respect

· Integrity

· Truth

· Justice

· Compassion

· Responsibility 

· Accountability

· Openness

· Honesty

· Self-esteem

· Self control

· Leadership at all levels

· Team working

· Partnership with parents

· Community involvement

· Security (physical/emotional)




3.
Turning values into reality

3.1 It is important for the Governing Body to have evidence that values are translated into action.  Some of that evidence will be tangible, but will also be found in observing relationships and how people behave towards each other.   During an inspection, governors may well be asked how they know that the values statements made by the school actually inform its life and work.

3.2 
The following activity provides a framework for looking for evidence of values in the school’s culture and ethos.  Working through this activity on your own will give you some insight into how well the school is doing in making its values a reality. 

Think about the evidence you might see and hear as you walk about the school.  One possible piece of evidence for each value has been provided for you.


You may also find the activity valuable in prompting similar reflections on the Governing Body.  Included in Appendix 1 is a list of example evidence, the majority of which should be found in all schools.  

	      Activity 2: Evidence of values in action



	Values
	Evidence to look for

	There are high expectations of all


	· School vision and aims displayed



	Mutual respect is evident in the way that staff and pupils relate to each other:


	· Pupils work without disturbing others



	The school promotes positive attitudes to ethnic and cultural diversity:


	· The school uses the expertise, skills and knowledge of people from ethnic minority communities



	Pupils have rights as well as responsibilities:


	· School council information is displayed




	Values
	Evidence to look for

	Pupils’ achievements are celebrated


	· The work of pupils of all abilities is on display



	The school environment is looked after by all


	· Litter free, clean, tidy corridors, reception area, classrooms and toilets 



	Teaching and learning are enjoyable for adults and pupils


	· Laughter, enthusiasm, energy, active participation are evident in learning situations



	The school environment is a ‘safe’ place, emotional and physical security are prioritised


	· Rules displayed and being followed



	The role of parents as partners in the learning process is recognised and valued


	· When parents visit by appointment they are seen promptly




4. Sharing the vision


4.1
Successful vision:

· Incorporates the values of the school

· Expresses a desired direction and future for the school

· Attempts to continually improve

· Informs aims and plans 

Vision is seeing the masterpiece while you are mixing the paints. Anon

4.2
The importance of a shared vision

Without a clear vision to guide the future of the school and what it wants for its pupils, decisions are made in a vacuum. If the Governing Body, Headteacher and staff do not share a vision, they may have different priorities and pull in different directions. Vision is what inspires people to keep working towards their goals even in times of difficulty. 

The vision belongs to the whole school, not to an individual or one group.  In some schools the Headteacher will develop a vision statement in partnership with the Governing Body, the staff and other stakeholders.  In other schools the involvement of others may be an exercise without a great deal of meaning.  In such cases, the Chair will need to consider how to encourage greater involvement of the Governing Body.


Are Governing Body decisions based on a shared vision for the school?

Do you take a shared vision for granted or do you make time to revisit the vision in partnership with the Headteacher and senior leadership team?

How do you ensure that new governors become aware of the vision? 

5.
Evaluating strategic effectiveness



5.1 
What do we mean by strategic?

Being strategic is about looking at the big picture and identifying the way forward through a complex environment. 

You may find it helpful to think of the Governing Body as flying in a helicopter, which doesn’t rise too high from the ground, but doesn’t land very often either. You move forward looking around and ahead through a large windscreen and keeping an eye on the control dials that enable snapshots of progress in specific areas. The crew should not concern itself with whether the grass has been cut. Ground control is expected to deal with all that. The view from the helicopter is one that should put everything on the ground into perspective – it allows you to see the wood not the trees!

As Chair, you need to regularly remind yourself of this need to ‘helicopter’. To find out more about the bigger picture, you may find it helpful to look at Appendix 5 in the Introductory Unit. It contains a digest of the important initiatives taking place nationally. Talk to the staff in your school about how these initiatives are affecting their work.


You may wish to make a note in your Learning Record about how easy you find it to take a strategic overview. 

How could you improve your understanding of the issues which have an impact on your school? 

Where could you go for help? 

5.2 
The Governing Body’s strategic role

The Governing Body has a statutory responsibility to ‘conduct the school with a view to promoting high standards of educational achievement’ (Education Act 2002).

The strategic role means that the Governing Body, working closely with the Headteacher, 

· Decides what it wants the school to achieve and sets the framework for getting there

· Agrees the values, vision, plans, policies, and targets and reviews progress

The Headteacher is responsible for the internal organisation, management and control of the school within the strategic framework provided by the Governing Body.

Based on Roles of Governing Bodies and Headteachers, DfES

5.3 
The Chair’s role

The Chair leads the Governing Body in:

· Focusing on raising standards of achievement, establishing high expectations and promoting effective teaching and learning, so that pupils achieve their potential

· Ensuring that all those who have an interest in the success of the school contribute when the values, vision and aims are agreed

· Deciding what it wants the school to achieve, agreeing priorities for the improvement plan and ensuring resources are used wisely

· Helping to set and keep under review the policies that provide a broad framework within which the Headteacher and staff should run the school

· Ensuring systems are in place to gather evidence of progress



Activity 3: Evaluating Strategic Effectiveness

Complete the Strategic Effectiveness checklist on the next two pages. 

Score your Governing Body against the criteria and then consider what you, as Chair, can do to help the Governing Body be more effective in those areas that you have scored low. 

What evidence do you have to show that you are effective in those areas that you have scored high?

You may wish to share this checklist with the Headteacher or other Governors. Discuss how they feel you could help the Governing body become more effective in fulfilling its strategic role.         


Evaluating strategic effectiveness

	Acting Strategically
	Score: 1 = excellent, 2 = good,

3 = satisfactory, 4 = could improve

	Areas of strategic activity
	Score
	Evidence we can produce 

Actions we need to take

	1. Our work is clearly focused on school improvement.
	
	

	2. We have a shared vision for the school’s future.
	
	

	3. We regularly review the aims and objectives that will help us achieve our vision.
	
	

	4. We know our school’s strengths and weaknesses.
	
	

	5. We are actively involved in setting the priorities of the School Improvement Plan.
	
	

	6. We check that the school’s budget supports the Improvement Plan.


	
	


	Areas of strategic activity
	Score
	Evidence we can produce 

Actions we need to take

	7.  We are confident that the school is effectively led and managed.
	
	

	8. We ensure that we have a staffing structure and personnel policies that create the professional team to meet our school’s needs.


	
	

	9. We ensure that our performance management process supports the Improvement Plan.
	
	

	10. We are involved in setting targets and checking evidence that milestones are being reached.
	
	

	11. We ensure that policies are reviewed regularly to check that they are current and support the school’s values and aims.
	
	

	12. We have a programme in place for evaluating the impact of our strategic decisions.
	
	

	13. We have a strategic view of how our Governing Body will develop.
	
	


6.
School improvement planning


6.1  
Sharing strategic leadership

In order to share leadership and fulfil its strategic role, the Governing Body should be involved throughout the improvement cycle so that it has evidence of what the school does well and understands what it needs to do to improve. It can then challenge the school to ensure that the plan put in place is a robust vehicle for improvement. 

Many schools will already have well developed strategies for involving staff, governors, parents and pupils in setting the strategic direction of the school and contributing to the annual updating of the school improvement plan. Others may have plans that lack detail, or depend too much on the Headteacher’s input. 

You should reflect on your Governing Body’s current involvement in the strategic leadership of the school, and how you, as Chair, could ensure that your Governing Body is fully involved in improvement planning.

6.2  
Involving stakeholders in the process

We have already considered the importance of all the stakeholders in a school sharing its values and vision to ensure that everyone is pulling in the same direction. 

Equally, it is important to take stakeholders’ views into account when deciding the strategic priorities for school improvement. There are a number of ways of obtaining the views of stakeholders, such as:

· Using Ofsted surveys of parent and pupil opinion

· Talking to pupils and School Councils

· Meeting with parents

6.3
Other factors to take into account

The Governing Body should also consider the following other factors:

· The LEA’s view of the school’s priorities

· The targets agreed with the LEA

· The LEA’s Education Development Plan

· Local initiatives

· National initiatives (there is a summary of these in Appendix 5 of the Introduction)

6.4     Getting the Governing Body involved


The following scenarios describe how two schools have adopted a shared approach to school improvement planning.



High Hopes Primary School

On the first non-pupil day of every year the staff and governors at High Hopes Primary School come together for a day to celebrate the achievements of the previous year and plan for the year ahead.

They begin by reviewing their statement of values, vision and aims, to ensure it remains relevant and is shared by everyone. Working in mixed groups, they then evaluate the school’s strengths and weaknesses over the past three terms. A variety of documents are monitored such as the school improvement plan, the PANDA and the LEA review – a self-evaluation exercise carried out each year by the Headteacher, Chair and LEA Development Adviser. 

Each group feeds back the outcomes of its discussion and points are recorded on a flip chart. The whole group then decides which should be the priorities for the forthcoming year, and the improvement plan is revised accordingly. 

This process means that all the governors start the year with a clear understanding of the direction the school is taking. The Governing Body then plans its programme of work for the year focusing on the key priorities that have been decided.
Workwell Secondary School


Workwell Secondary School involves all its staff and governors in the planning process throughout the year.   In January the Senior Leadership Team, middle managers and the Governing Body spend a morning together.  The aim of the session is to review the current plan and to formulate priorities for the coming year.   The working groups for the discussions are based on the Governing Body’s four committees: Personnel, Finance, Curriculum and Premises.

The Headteacher sets the scene and highlights any new developments that need to be taken into account such as national changes to the curriculum.  The groups then review and evaluate the current plan.  This involves identifying where the success criteria have been met and why, and where they have not and why.  The key points are fed back to the whole group.

Following this the whole group identifies broad priorities.  For example the implications of the changes to the 14-19 curriculum were identified for each group to look at.   Each group would be expected to consider these implications with a whole school view and a focused view linked to their governor committee remit e.g. the Personnel group would need to identify the staffing and development needs and present these back to the whole group.

The session ends with key priorities being agreed.  An agreed set of actions is then identified to enable the plan to be written.  

A common format for the plan is available electronically for all staff and governors.  Each governor committee, all subject departments and the senior leadership team write their part of the school improvement plan. This includes an evaluation of the current plan, an overview of the coming year and a detailed action plan for the coming year.  These are collated into the final plan.  All detailed plans include costings, which are then linked with the budget and approved by the finance committee. The plan is finalised and approved by the full Governing Body. 

Everyone uses the plan throughout the year to guide action and monitoring.  In the summer term the governors and staff work together on the key priorities. For example a key priority was how the school assesses pupil progress.  A keynote speaker is invited followed by mixed staff/governor workshops.  
Questions to consider:

You are already doing something similar to this. How can you improve it?

Your Headteacher is opposed to such a process. How can you convince him or her of its value?

The Governing Body will not commit the time. How can you motivate the governors?

You only have a small amount of time available. How can you make the best use of it?

What would be the best time in the year for your school to arrange a planning day?

Is there any action you could take as a result of your reflections?


You may wish to make a note in your Learning Record about how you, as Chair, can influence the contribution your Governing Body is able to make to school improvement planning.

Only those who risk going too far can possibly find out how far they can go

TS Eliot

7.
Sources of information



7.1  
The importance of good information

To understand the school’s strengths and weaknesses and make sound strategic decisions, the Governing Body needs to have access to all appropriate information about the school in an understandable form. The Chair needs to work with the Clerk, the Headteacher, Chairs of committees and others to ensure that governors have access to the information they need when they need it. This will be particularly important when the Governing Body is contributing to the first two stages of the school improvement cycle – ‘How well are we doing?’ and ‘How do we compare with other schools?’ To get a true picture it needs to consider the evidence of school performance and standards from a variety of sources.

7.2   
Where to find information

There are many different sources of information. Some sources are more reliable and relevant than others. The Chair will be sent some directly and will need to seek out others to share with his/her Governing Body. It is important to examine information with a critical eye in order to be able to ask challenging questions.  

Appendix 2 at the end of this unit contains a range of suggested sources of information. 

· Which have you used already?

· Which could be helpful to you in the future? 

A good Headteacher’s report can be a particularly helpful source of information for the Governing Body. You can find guidance on the content of Headteachers’ reports on the DfES website www.governornet.co.uk







Activity 4: Using Information Strategically


Consider the sources of information on the following pages. For each type of information decide:

· When the information is required

· How it should be used

· Who will consider the information

· What you need to do, as Chair, to ensure this happens

Using Information Strategically

	Source of information
	Background

	PANDA: Performance and Assessment Report
	Published Autumn/Spring. Benchmarks school’s performance in end of key stage tests against all schools nationally and similar schools. Contains value added data – measuring pupils’ attainment against their own starting points. Can be downloaded from internet using code supplied to school. 

	When is this information required?
	How should it be used?



	Who will consider the information?
	What does the Chair do to ensure this happens?




	Source of information
	Background

	Headteacher’s Report
	Likely to include information on: impact and progress of the School Improvement Plan/Ofsted Action Plan, pupil progress, policy review, staffing, relationships with parents and others, management issues Headteacher has dealt with, school budget, extra-curricular activities and achievements of pupils

	When is this information required?
	How should it be used?



	Who will consider the information?
	What does the Chair do to ensure this happens?




	Source of information
	Background

	Budget monitoring report


	Contains information about original budget allocations, spending to date, percentage of budget spent so far and predicted over or under-spend

	When is this information required?
	How should it be used?



	Who will consider the information?
	What does the Chair do to ensure this happens?




	Source of information
	Background

	A proposal for a major item of expenditure in the next financial year


	Helpful reports contain: Background to the proposal, options and their consequences, costs, comparisons, timescales, reference to relevant priorities, policies and plans.  Helpful reports are summarised and backed by clear verbal explanations.

	When is this information required?
	How should it be used?



	Who will consider the information?
	What does the Chair do to ensure this happens?




	Source of information
	Background

	Report from Head of Department or Subject Leader


	Helpful reports contain: Reference to school improvement plan priorities, progress against timescales and success criteria, data on attainment, evidence of achievement, evidence of monitoring and evaluation of teaching and learning, progress of pupils with special needs

	When is this information required?
	How should it be used?



	Who will consider the information?
	What does the Chair do to ensure this happens?




	Source of information
	Background

	A report from the school’s LEA school improvement adviser


	The frequency of LEA monitoring visits and the focus depends on how well the school is doing.  There are variations across LEAs in who sees the adviser’s report.  Governors should check national guidance.  The adviser may agree a rating for the school based on the school’s self-evaluation and the adviser’s observations. 

	When is this information required?
	How should it be used?



	Who will consider the information?
	What does the Chair do to ensure this happens?




7.3
The diagram below is adapted from the Ofsted Inspection Handbook and helps inspectors to consider the reliability of information.  The Governing Body needs to consider the reliability of evidence of school improvement.  The diagram shows that information received verbally about future intentions is much less reliable than evidence observed happening.  How does some of the information you receive rate for reliability?

8.
The strategic use of resources


8.1
One way in which the Governing Body contributes to school improvement is by ensuring that the school’s resources are allocated and used appropriately. Resources should be directed at those priorities which will have the greatest impact on pupils. The strategic use of resources involves the Governing Body in meeting the pupils’ interests, ensuring that expenditure does not exceed income and planning for the short term and three years ahead.

8.2
As in many other areas, it is important that the Chair understands the context in which the Governing Body makes its strategic decisions. The Chair should ensure that the Governing Body has the information it needs and sufficient time in meetings to make a contribution to sound strategic financial planning.

8.3
Strategic financial planning will involve the Governing Body in: 

· Identifying anticipated income and expenditure for at least the next three years

· Identifying the school’s improvement priorities

· Making informed assumptions

· Benchmarking against other similar schools in order to challenge current patterns of expenditure

· Considering options and modelling the impact of options

· Deciding on courses of action

· Monitoring and evaluating the impact of decisions
8.4
In times of financial constraint Governing Bodies have to juggle priorities. For example, funding for continuing professional development (CPD) may be difficult to safeguard when budgets are tight.  However, the school’s improvement priorities, national initiatives such as workforce reform and performance management outcomes all make demands on staff for change and change often needs to be supported by professional development.   The Governing Body will need to consider whether a reduction in spending on professional development will have a detrimental effect on the progress of change and on staff motivation.  

8.5
The following checklist can be used to explore the extent to which planning for expenditure on CPD has been informed by strategic decision-making.  


Activity 4:  How strategic is our financial decision making?

The strategic use of resources for Continuing Professional Development (CPD)

· Does the school’s performance management policy play an effective part in identifying the development needs of individual staff?

· Do we have procedures for identifying the development needs of support staff and are they fair?

· What discussions about remodelling have taken place in our school? 

· Do we know how our school plans to approach the remodelling tasks?

· What happens to the information gathered? Does it translate into an effective plan to meet the CPD needs of all staff?

· What is the relationship between the CPD co-ordinator and the senior leadership team and the Governing Body?

· Does the Governing Body have access to the information it needs to set a strategic budget?

· How well does the Governing Body plan for its own development?
· Is an annual evaluation of the impact on pupil achievement of expenditure on professional development presented to governors so that they can judge value for money?  Are we getting value for money from expenditure on CPD?
8.6
The checklist is just one example of the sort of information and challenging questions required for making strategic spending decisions linked to school improvement.  If you were unable to answer the questions on the checklist with total confidence or you have other concerns about the level of Governing Body involvement in financial planning, you will need to talk to the Chair of your Finance Committee, if you have one, and to the Headteacher.  You might also seek support from your LEA or Diocesan Finance Officer or Governor Services.


Finance may not be one of your interests or strengths.  However, you will want to ensure that such expertise does exist on the Governing Body, either amongst the members of the Governing Body, through co-option or by inviting the school finance officer to attend meetings of the finance committee as an adviser or associate governor.  


There are a number of sources of support which you can draw to the attention of the relevant members of the Governing Body.  These are set out in Appendix 3.  If this is an area of development for you, an exploration of these sources of support will give you a good overview of strategic financial planning and may well give you some ideas for further improving the role of the Governing Body in supporting school improvement.


Consider the following questions:

Does your Governing Body have all the information it needs to make sound financial decisions that support the priorities in your School Improvement Plan?

Does the Improvement Plan form the basis for financial decisions in your school or are spending decisions made without reference to improvement priorities?

Do all governors understand how priorities for improvement are arrived at?

As Chair, how can you ensure that important issues are not overlooked when the budget is set?

Unit reflection



What are your key learning points from this Unit?

· How well does your Governing Body promote the school’s values and vision?

· How does the Governing Body contribute to school improvement?

· How, as Chair, can you lead the Governing Body in carrying out its strategic role more effectively?

· Do you need any help?


Record your thoughts in your Learning Record

Appendix 1: Turning values into reality 


Suggested evidence

	Values
	Evidence

	There are high expectations of all
	· School vision and aims displayed

· School targets displayed

· School rules are in evidence 

· Pupils are set work which challenges them 

· Staff follow up students not adhering to the school’s standards, for example of uniform and behaviour

· Staff handbook describes standards for performance/behaviour 

	Mutual respect is evident in the way that staff and pupils relate to each other


	· Pupils work without disturbing others

· Pupils are encouraged to work co-operatively on group tasks

· Pupils are courteous and do not interrupt each other or staff

· Staff are courteous and do not interrupt each other or pupils

· Pupils do not intimidate or belittle each other

· Teachers maintain control without the use of threats or humiliation

· Staff have appropriate accommodation/facilities for work and rest

· Governors make every effort to understand and complement the professional role of the Headteacher and staff

	The school promotes positive attitudes to ethnic and cultural diversity


	· The school uses the skills and knowledge of people from ethnic minority communities

· Staff and pupils recognise and respect social, ethnic and cultural differences and similarities

· Signs and home-school communications are multilingual

· Positive images of people from ethnic groups are displayed

· Festivals of different cultures and religious beliefs are celebrated

· There is ethnic and cultural diversity in the staff and the Governing Body 

· Curriculum and resources reflect ethnic and cultural diversity

	Pupils have rights as well as responsibilities


	· Pupils are associate members of Governing Body Committees

· Pupils are exercising leadership skills

· School council information is displayed

· Pupils act as mentors/buddies/counsellors for their peers

· The Headteacher and staff refer to pupils by name

· Routine management does not interrupt teaching and learning

· Visible ‘charter’ of pupils’ rights

· Pupils are aware of their rights and responsibilities

· High quality teaching and resources support learning

· Pupils help to determine the rules and sanctions

	Pupils’ achievements are celebrated
	· The work of pupils of all abilities is displayed

· Displays are up to date and in good condition 

· Displays cover a wide range of achievements

· Press cuttings books in reception area

· Positive and public appreciation of effort as well as success

· Teachers show pride in pupils’ work

· Pupils show pride in each other’s work

· Prefects chosen for their personal qualities regardless of their academic achievements

· Regular home-school communication about pupils’ efforts and successes

	The school environment is looked after by all
	· Pupils and staff show respect for people, living things, property and the environment

· All areas of the school are clean and litter free

· Interactive wall displays are used, not damaged

· Equipment all in good working order

	Teaching and learning are enjoyable for adults and pupils


	· Learning is clearly enjoyable

· A variety of teaching styles are employed to maintain the interest of all pupils

· Pupils are encouraged to explore, to enquire and to become confident, independent learners

· Low rates of absenteeism – pupils and staff

· Some staff turnover due to promotion

· Pupils keen to display and talk about their work

· High involvement in extra curricular activities

· Governors welcome the opportunity to develop their skills and increase their knowledge and understanding

· Governors evaluate training before making recommendations to colleagues

	The school environment is a ‘safe’ place – emotional and physical security are prioritised
	· Physical security is effective but not oppressive

· All visitors wear badges

· There are no voices raised in anger

· Pupils and staff move around the site in an orderly manner

· Pupils are given opportunities to understand feelings and emotions and how they impact on others

· Anti-bullying policy well publicised to staff, pupils and parents.

· Named person to go to if there is a worry

· Pupils feel safe offering their opinions

· Everyone is ‘Health and Safety’ conscious

· The Governing Body plays an effective part in monitoring and evaluating policies on behaviour, anti-bullying, child protection, health and safety

	The role of parents as partners in the learning process is recognised and valued
	· Signposting around the school is effective

· When parents visit by appointment they are seen promptly

· Home school agreements are treated seriously by all partners

· Newsletters and notice boards are informative and well set out.

· The views of parents on the school’s performance are actively sought.

· Parents assist in classes

· Parent workshops and training e.g. ICT

· Parent are invited to assemblies

· The Governing Body’s annual report to parents is interesting and informative


Appendix 2: Sources of information


From the school:

· School mission statement/statement of aims and values

· School Improvement/Development Plan, including targets

· Post-inspection action plan

· Headteacher’s report to the Governing Body

· Other reports and presentations by staff to governors

· Budget reports

· School prospectus

· Staffing structure

· Curriculum plans

· Reports of staff professional development and INSET days

· School policy documents
· Conversations with staff and pupils 

· School council meetings

· Examples of pupils’ work

· Baseline assessment, teacher assessments, value added data
· Outcomes of school self-evaluation
From the Governing Body:

· Reports of governors’ visits to school
· Reports of training sessions governors have attended
From the community:

· Parents’ pre-Ofsted questionnaire results

· Views of parents, other schools, neighbours and local businesses

· Local and national media
From the LEA:

· LEA curriculum guidance

· Benchmarking data 

· LEA School Improvement Adviser’s Notes of Visit
From the DfES:

· SATs and public examination results, league tables and other benchmark data
· Schools financial benchmarking https://sfb.teachernet.gov.uk/login.aspx  

From Ofsted:

· Ofsted reports

· HMI monitoring reports

· PANDA and Autumn Package

Appendix 3: Sources of support for the strategic use of resources

1. Financial Management Competencies Framework for Governors
A Financial Management Competencies Framework for Governors will be available from March 2004.  The framework has been developed by the Department for Education and Skills for use by individuals that wish to identify their personal training and development needs and to find out what financial management competencies governors have between them.  

2. Financial Management in Schools Website
The National College for School Leadership’s website, www.ncsl.org.uk has pages dedicated to school financial management.  The site contains top tips, interactive scenarios, case studies, references and useful links to other related sites.  

3. Financial benchmarking
A financial benchmarking web site has been established and financial data on your school will have been supplied by your LEA.  
Benchmarking your expenditure will help you to: 
· Focus on planning and managing your budget; 

· Identify areas for improvement; 

· Set targets for improvement; 

· Achieve best value - quality v. cost; 

· Improve the effectiveness of your spending to improve performance; 

· Deliver educational services to a defined standard. 

Most importantly, benchmarking your finances can help lock your school into the cycle of continuous improvement and to develop a culture where it is easier to question the norm and to make changes. It is essential that financial benchmarking is not used solely to focus on reducing costs, but also to improve the quality and impact of your school's services. It might be difficult to measure improvements in quality through financial benchmarking but there can be significant quantifiable gains in pupil and staff satisfaction. If used in conjunction with the annual Autumn Package of Pupil Performance the impact on pupil attainment can be quantified.  Schools can log onto the site using the usernames and passwords that they use for the Data Collection Website and for School2School.  www.teachernet.gov.uk/management/tools/schoolfinance/
4. Remodelling the School Workforce 
Remodelling may well lead to a fundamental review of long-term budget deployment.  For more information on the Governing Body’s role in remodelling go to http://www.remodelling.org./who_governors.php
5. Value for Money
The DfES has a Value for Money website offering practical advice for ensuring that your school makes best use of its resources.  http://www.dfes.gov.uk/valueformoney/
6. Getting the Best from your Budget

In 2000 Ofsted and the Audit Commission published ‘Getting the Best from your Budget’. It can be downloaded from www.ofsted.gov.uk and provides guidance on the effective management of school resources. It emphasises the role of the Governing Body in making decisions, challenging decisions and monitoring and evaluating impact.

7. Evaluating financial management

The Audit Commission web site for schools has on-line self-evaluation tools linked to ‘Getting the Best from your Budget’ and its sister publication, ‘Keeping Your Balance’. Any governor can use the self-evaluation tools by logging on to www.schools.audit-commission.gov.uk and clicking on ‘Access for governors’. The username required is the school’s DfES number. If no one from the Governing Body has used the site before you will be asked to set up a password. If someone has used the site before, you will not be able to use the site until you have found out the existing password.

This is the symbol for an activity you might want to carry out on your own or with colleagues 





This symbol indicates questions to think about or additional information to consider





Where you see this symbol you might want to stop and record some reflections in your Learning Record  





Are the resources available?








Pupil Achievement and School Improvement





How well are we doing?





Taking action


and reviewing progress





What must we do to make it happen?





What more should we aim to achieve this year?





How do we compare with similar schools?





To whom are we accountable?





How do we know it’s happening?





How do we contribute to planning for it?





What kinds of achievement do we value?





Where do we get the


 information?




















Who do we ask and how?





What is the evidence?





What are our values? What is our vision? 


What are we trying to achieve?





Greatest reliability and relevance





Least reliability and relevance








Analyse performance indicators





Examine output, such as pupils’ work





Discuss what is happening








Observe it happening





Interview people about their roles





Evaluate evidence of what has happened previously





Examine plans of work for the near future





Seek perceptions of other people’s roles





Examine policy documents








Consider planned innovations








Listen to intentions





What targets should we set?








Everyone is proud to belong


We should have high expectations of ourselves and each other


Individuals respect each other


Positive attitudes to learning are essential to the educational process


People learn at different rates and in different ways


We can all go on learning throughout our lives


Everyone should respect the right of others to learn


It is important to play a part in our wider community
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